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ABSTRACT 



Black an^ 
conducted 
influence 
access of 



cultural values; 



Prompted by concern^over the low transfer rates _3f 

Latino two-year coiiege students in California, a study was 
at the Cityf^Coilege of San Francisco (OCSF) to exjairiihe the 
that student^nd inst i tut ibhal characteris«tics have ,bh the 
CCSF's Black and Latino students to four-yiar colleges. 
Questionnaires were distributed to 620 Black arid Latihp students , 
requesting information oh sbcibdeihographic characteristics ; 
educational goals, attitudes, ahd experiehcesj 
family structure ahd valjMss; sex role values; 
character is tics ; social network*, ih vol vemeht ; belief ^ about transfer ; 
and ipobds. Study fihdihgs, based ph responses fr^m 63 Latino an\3 66 
Black full-time studehts> ihcludedthe f ollbwing: ( 1) 79% of the 
respohdents plahhed to trahsf er; ♦( 2 j 54% identified transfer as theit 
edueati'ohal goal, compared to 47% of the overall CCSf student body; 
however, phly 20 . 7% had a_ favorable att itude^^ toward the tra^ 
process; (3) more than 60% perceived lack of money as the most 
serious barrier tP transf err ing; and (4) oyer^haif of the resp^^ 
plahhihg to transfer identif ied lack of information , the com^^ 
ahd the cPst Pf transferring, lack of financial assistahce^ _ job^ 
responsibilities, and lack of teacher encouragement as 
related tP transfer. The survey- instrujnent is appehded. (HB) 
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^ . ... - * ; 

^ ABSTRACT ' )^ 

^ Th^/ Transfer^ Project, sponsored by the City Cbllige /ol &ari 
Fra^isco, examined t^he'infiuen^ student and institutiopal charac- 

teristics may have on access to four-year colleges for BlacR and Latirid 
S:tudents. A questi'onnaire was completed by 63 ^Latino and 66 Black 
students at CCSF, ^ Nea^y eighty ^^rpent (79.^%) of * the participants 
reported' planning to transfer. The prefel^^ed institution for 
transferring was San Francisco ^tate University with *56.7% planning to 
transfer there. While as compared to the overall CCSF pdpuj.atidn (47^) 
more Black and Latino students drrtentified transfe^r as* their educatidnal 
goal \5hV) \ and even higher percentages of tnese minority students 
actually plan to transfer (79i3^); only 20.7% had a favorable ^attitude 
toward the process ^of transferring.^ More than 60% of the Black anci 
Latino studetits perceived ^he lack of money as the most serftus , prdbletn 
for transferring. At least half ^f these students identified lack of 
information^ the complexity and th^cost of the jprocess *of transferring, 
lack of necessary financial assistance ^r transferring, job respdnsi- 
bilities^ and lack of teacher's encouragement as problems they perceived 
regarding transfer.. Contrary to expectations, there wete more 
similarities than differences ±n cultural values between Black and 
Latino > students iji ^^i^ __ S^^^Pi _ _ Important sex differences were 
identified in the areas of civil status , parenting , future career gdals, 
sex-role values, attitudes about CCSF, social network, ^nd self-concept 
among others. ^ ' ^ 
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PROLOGUE 



The transfer ^ Project : grew out of the CCSF Student Services Di-^ 
vision V conp.ern that Black and^ Latino students at the college were 
transferring to four-year institutions at lower rates than should he 
expected given their e^kxcational goals. With financial backing from 
the ^Ice^hancelior of Educational Services, the project was developed 
^^P^°^^_^^^^°"^ underrepresentatidn of Blacks and Latinos in 

the transfer to four-year colleges. ; Prior to tiie project's incepticSfi, 
a series of meetings with an Advisory Cdmmittee were conducted to 
identify and prioritize research issues related to these students and 
transfer.^ 1^°^^ sessions, attended by Black and Latino coun- 

selors and support services staff on campus , ^ a list of the most impor- 
tant issues wa^ developed. Despite differences in opinion regarding 
approach , A^ra^egies , and/or solutionis to the problems , all agreed on 
the n^ed to^ssess these issues as a first st^p in finding ways to 
support the transfer of Black 'and Latiino students to fdUr-year colleges. 
The questions proposed by the Advisory Committee were "What are the 
demographic characteristics c^f these students? What is their educa- 
tional goal at eeSF? Are they interested in transferring to a 
four-year institution? If ' so, what ,are the barriers td% transfer fpr 
Black and Latino students at CCSF who are not in a vocatidnal prdgram?" 
The present prpject focused upon the^e questions as well aa others 
relating* to cultural values, family and sex-rdle valueTS , Sdcial netwdrk, 
sei^-esteem and other mental health variables. The data obtained in 
this survey were expected to yield practicai information to aid CCSF 
Student Services Programs in the fulfillment of their objectives to 

increase the transfer rate of minorities; 

f • 

t 
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INTRdDUeTION 



The purpose of this report 'is to examine the infiaence that student 
and inst-itutional characteristics may have on access' to four-year 
colleges for Black and Latino students at the . 6±<y Coiiege of, San 
Francisco. Whereas the scientific presentation made last November at 
t^he California Association of Community Colleges;* Annual Convention in 
Sacrameht'o^dealt with some of the mo8,t impopf^nt findini^ of this stqdy^ 
the present report conjprisfe^s all the^findEin^ of th*^ project. (See 
Appendix A) . ' ^ 

The overall obj iactive of the project is to provide policy-relevant 
data for the Student Services Division regarding influejices 6h Black and 
Latino students'^ transfer rates to four-year colleges, thrbugh this 
infonhatibh it hoped that programs will be developed to identify and 
aid students who wish to transfer ^ thus effectively increasing the 
transfer rates for Black and Latino students: . / 

There is evidence that two-thirds of the State's population growth' 
will come from ethnic minority groups (Center for Continuing Study of 
the California Ecqnomy^ 1982). today, minorities constitute 33.4% of 
the State's population. In California, Latinos comprise 19.2% of the 
population and Blacks 7.5%. Latinos are the State's largest minority 
group. The most conservative population projections estimate that by 
the year 2000 minority groups will constitute 41.8% of the State 'sj 
population and will include a 24.4% Latino and 7.6%^ Black population . 
In less than twenty years California may, become the first "ethnic 
minority state" in the United States (Kirk^ 1983). 

— - — r 

For minority students * connhuhiLty colleges' are the gatekeepers to 
higher education, and as such are _ responsible for ihtrbducihg _ large 
humbers of minority students to college education. Approximately 80% 
of all Latinos arid Blacks eriteririg ppst-secoridary education iri 
California attend cbmihuriity colleges (CalifQrriia Post",5ecbridar_y__Educi'^ 
tibri Cbmmissibri, 1982)^ Nevertheless the rate bf Latinos at CCSF (8%)^ 
is markedly below Sari Frariciscb's public high-schbbl pbpulatibri _(14_._4%) ._ 
¥bt Blacks the CCSF popmlatibri_ i_s_ 12 . 9% which_ cbntrasts with_ 17 .8% <|^f 
the high-schbbl pbpulatibri (CCSF SIQ Repbrt, 1982; Califbrnia Cbnnhissibn 
bri Pbstsecbridary Educatibri, 1982) (See Table %). ^* 

_____ r - -.- - — 

Additibrially , the great majority bf those Latirios arid Blacks 
iBriteririg cbmihuriity colleges will riot trarisfer tb f bur-year iristitutic^s . 
As Alba arid Laviri (1981) have iridicated, eriteririg cbmmuriity college§^ 
"generally deters studerits from attairiirig *the^r edUcatibri^l ambit l^jjg^'f*^^ 
This is also the conclusidri of the Cdnnnissidn dri -Highrj;'^, Tdurrr r^nrr fdr 
Minorities when they indicate that "iriitial entp^^ftsSntlti a cdtmntinlty 
college substantially reduced tbf student's chances of persisting to 
complete the B.A. degree'' (Austin, 1982). 
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TABLE 1 



Ethnic Wstrlbiitlbri iil Sail Fraiiclscd's: _ 
dpulatldii, PiibUc ^Schools, and CCSF Population 



1982 



Sari Fratitl^co ' 
Ethplc Dietributlon 1980 



S;F; Public Schools' 
Ethnic Distribution 1983 

(12th Grade) ** 



'eify College of S;F; 
Ethnic ^stribution 



I. White 




52.3 ■ 


2. Black 




■ 12,5 ' 


3, Asians'! 


* 


2e;9_ f 


4. Latinos 




12.3 


5. Other 




2.0 ^ . 

t 


' — r- 






Total 




106.0 



,16.0 

17.8 
S 

39.? 
12.1 



i 



: 38.2 

12.9 
3/1.9 
, 8.0 
6.0 



, • 100.0 



100.0 



* Source : *Moss, J. Selected Data - Students; Educational Issues j Staffing and. Reaource 'Allocation. 
^ Iflsfitutionai ResearchiSan Francisco Coniunlty' College District^ 198^. 

** Source : Scares, \,h Student Ethnicity in San Francisco Public Schools, Institutional Research, 'Student 

Action Office, San Franrisco State University, 1983. 

... ; • .. . \ 

*** Source •! CGSF-SIQ X 



Affirmative 



Ddrl^g 1982 in California, only .8.1% of Latinos iii community cbl- 
lej^esy^ transferred to _U.C_. while S. AX transferred to CSU * system. 
Latinos represent 19*2% of the ' State 's population. Likewise, while 
Blacks reprjBSent 7.5% of the State's population only 4% tran to • 

UC and. 6 . 4*5k;trahsf erred _ tb_ CSU system in 1982. At CCSF, during the 
same per-iod oiS tim^i 1.2% Latinos transferred to^^ and 7.5% to* CSU; 
while Kl%_and 7^7% of Bl&ck Students trins'ferred to UC and CSU systems 
respectively. The §itua tibri bf miribrity transfers is even more alarrn- 
irig wheri we take iritb c.brisideratibri the fact that 50% bf CCSF day-time 
students ideritify trarisferririg as their main educational goal, atid 75% 
bt all Calif brriia Cbmmuriity Cblleges' entrants indicate the same objec- 
tive fbr attending the institution (CCSF SIQ, 1982; MALDEF et al , 1983^).^ 

Factors cbritributirig to the Uriderrepresentatidn of Black and Latino 
studerits may be ingrained in the educational system's norms and pol- 
icies. The College's resources, norms, and policy-making for transfer 
may serve to inhibit the student's successful ttani^f4r. Likewise, the 
resburces, ribrms arid policies bf the institution where the stud-ents wish; 
tb trarisfer may also hirider the achievement of stsch a goal. Moreover, 
the cbmmuriicatibri,, cbbrdiriatibri arid hbllabbratlon (or . lack of tHfem) 
betweeri two iristitUtibris may further conCrlbute to the underrapresenta- 
tibri of these grbups (See Table 2) . 4. ^ 

Other variables that may account ' ^or the low transfer rates of 
Black airid ^atirib studerits may be characteristics nt the students them- 
selves, arid bf their infbrmal and fotitsal social networks. 
cbritempbrary social ertvifbrtmertt arid their personality traits may affect 
ttieir efforts tb transfer (See Table 2). ^ 

_ . _ ■ , , 

Iridividual characteristics which affect the person's ability to, 
arid irtteriBSstVifl^ transfer include: 
; ' ^? \ , , ^ 

a) 4^-T^o graphic factors such as ethnicity, age» sex^ 

b) attitudes ^and beliefs regarding higher education and CCSF in 

particular; _ _ __ 1 __ ^ _ ' 

personal v traits^ , that is personality characteristics , sel£-concept , 
i~ ' sel^Vesteem, and inentat health; 

d) social variables , that"^ is social and cultural values^ sex role^s ; 

values, family structure and values and social network,; 

e) educational factors such as language proficiency and grade point 

averages, previous academic gaps. 

Dimographic characteristics may act as predisposing f actoi-s . 
Ethnicity, . sex, and age are generally immutable. Other demographic 
factors such as education, income are mutable. 

Individual attitudes and beliefs include those attitudes related to 
higher education in general, as well as more specific beliefs . and 
attitudes about^he institution the Individual is attend_irig. This type 
of contributin^Jactor to the underrepresentatibri bf Black arid Latirib 
students ii^ higrHr education, diff^s from' other categories iri that it 
ijB concerned with cognitive variables. ^ 
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Ihstltutlbhal Characteristics 



TABLE 2 ' 

Ihstitutidhal. and Personal Factors 
^ Affecting the Transfer Process 



A. Resources 

1. . Staff 

2. Information 

3. , Financial Assistance 

B. 5fbcess * ^ 

1. Easy ideht if icat ibh of place and persbhs responsible fbr 
transfer. 

2. Outreach - 

3. Simple _fbrms and ihstructibhs 

4. Cbst bf applications , transcripts calls , etc. / 

5. Cehtralizatibh bf staff ahd ihfbrmatibh / 

6. Support ahd ehcburagemeht to studehts provided by si^aff 
and faculty. / v 

7. AvailaJ^lity bf role moJ^Is - 
9. Cbmmuhicatibh , cbbrdihatibh and cbbperatibh with 

universities where studehts wish to transfer. 

Personal Characteristics 

A. Demographic characteristics 

1. Ethnicity 

2. Sex 

3. Age ;» 
Marital status 

5. Work responsibilities 

6. Family responsibilities and support 

7. Family educational history 

8. Income * ^ 



A 



p?iRc i i 



Attitudes and beliefs about higher education and the 
institution which the individual Is attending 

i; Valu^ of college education 

2. Educational goal 

3. Sense of belonging to the college 
4; Perceived admlnlstTative support 
5; Perceived instructional support 

6* Perceived support and assistance of cburiselbrs 

7. Satisfaction with college's services 

8, Association with apprc^riate role models 



2, Self-esteem 

3. Mental health 

Social factors 

i; Social and cultural values 
2; Sex Roles values 
3; Family values and structure 
4; Social network 

Educational factors 




Personal efficac 




1. 
2. 
3. 



Language proficiency 
Grades 

Academic gaps 




Page 12 



Personal factors include personality characteristics such as 
personal efficacy; self-concept, self-esteem, and mental health; 



Social factors consist of environrafctal and interpersonal variables^ 
which influence the person, ^J^^Y A^A^J^'^^^^A^.^-^.^^ 

and sex-role values. Characteristics of the student's family (e;g; 
familial support) pnd characteristics of the student ' s^ larger social 
community (e.g. friendship network) are also included. 



Educational factors may prolong ^r permanently prevent the process 
of transfer. Language proficiency, grade-point average and prior 
academic gaps aje such factors. 

Finally, institutional characteristics may facilitate or hinder 
transferring, Characteristics of the community college such ai the 
staff in charge of transfer, the structural arraSgement of the staf^ in 
reference to the ovEjali administrative structure, amount and qualityi^f 
tranisfer inf ormatiofr availabf e , . outreach, financial assistance provided 
for trknsf^ (e,g, application fee, transcripts ,cal^s) , and quality and 
quantity of coaching for transferring (among others) affect Jthe stu- 
dent's decision-making process, " 

Equally important are the characteristics of the four-year institu- 
tion to which the student wishes to transfer. Moreover, the communica- 
tion, coordination, and cooperation between both the cbmmuhity cc511ege 
and the four-year institution are instrumental in transferring- 

^ i 
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EXPECTATIONS 



J 



This study was essentially of an exploratory and descriptive 
nature; it was very difficult to make formal hypotheses due to the 
absence of basic data on Black and Latino students at CCSF and . to the 
lack of any otjier studies on the transfer patterns of barrier 
experienced b^T Black and Latino students at coimnunity colleges. After 
^_ "^^^^"^-^ search using the ERIC system twelve studies could be 
identified on Blacks,'^ Latinos, or Blacks and Latinos at community 
colleges. Most of these studies were demographic in nature and did not 
^focus on transfer- 

??F_^^^^_^^A^_°"'»_ which no formal hypotheses were 

developed were included in the questionnaire^ This information would 
l^^^P _PA°^^A^__^?^? about BJ:ack and La,tino students ^±th 30 units or 
more in non-vocational programs at CCSF- Thi^'^prof ile could serve as a 
foundation for policy-making , future studies , grants development^ and 
program development. 



institutional and personal characteristics influence the process of 

transfer to four-year institutions- The survey attempted to identify 
wh^ich specific variables in these two areap contribute fo the low 
trar^sfer rates of Black and Latino students. 

Institutional Charact:ex±&£±cs ^ 

it was expected that some characteristics of the CGSF system hinder 
the possibilities of Black and Latino students transferring to four-year 
colleges. It was expected that: 



1. Black and Latino students would perceive lack of resources in 
the area of transfer to four-year colleges. Specifically, 
information and financial assistance would be perceived as 
limited. ' ^ ^ ^ 

2. Blacks and Latinos would:::-^lieve the process of transfer to be 
complicated, diffijpult: to Mcomplish, and expensive. * 



3. Black and Latino students would not believe they ha9 enough 
support and encouragement from CCSF staff and/or faculty. 

Ethnicity is a variable that affects other factors such as: 'atti- 
tudes and beliefs ^ and personal arid social characteristics . The 
Irif luerice of ethriic background, in these/ arid other characteristics have 
implications over access to fbur-^year l:Cfiii^ge8 ^6r Black and Latlrio 
students. 

DembcraDhic aracteristics 

. i.. .. . . . . _ . 

MbstJ bf^^^^^ie demographic iriformatibri gathered will be >^ used to 
develop a pror^e. It will also allow a cbmparisbri of the sample with 
CCSF's general pbpulatibri. ^ 



Page l'^ 



The student ' s^family ediicatibhal histbj^ is ah iiripbrtaht factor 
that differentiates mihbrlties from other college studehts. Rlack and 
Latino students may be the first geheratibh to attend college in their 
families. It was preSicted that: 

Most Black and Latihb students would be the first generation 
in th^ir family to attehd college. 

Being the first geheratibh to attehd college implies that even if 
the family values college educatibh they are limited in providing advice- 
and practical "know-how" "due tb their_ lack bf personal, experience with, 
the system of higher educatibh. Because of , the lack_ bf family 
^ experience student^ may ehcbuhter mbre cbhfusibh ih a cbllege settihg 
and may' underuse sortie" services. 

Gender differences ^e're alsb expected. 



Attitudes and Beliefs 

It was expected that the studeht's beliefs and attitudes toward 
higher education, ih general, ahd tbward CCSF would ihfluence their 
behavior regarding transfer. It was expected'.that : 

N ^ :^ 

^'^^"^'X^l- Slack and Latihb studehts wbuld perc^ve low admihistra tive , 
ihistriictibhal , ahd/br cbuhselihg suppbrt . 

2; Stiidetit^s that value higher educatibn and waht tb trahsfer 

would mave different attitudes and beliefs than those whb db 
not wish to transfer. 

Personattty Jactors ^ ^ 

it was expectedjL-^hsft personality factors influence transfer behav- 
ior. It was expected that: 

Black and Latino students wouT^ have low self-esteem and a Ibw 
sense of efficacy which affects'] their confidence ij^ their 
ability to transfer and socceedlln a university iF^tting. 

Social Factors 

: - - J 

Social factors also affect transfer behavior. It was expected 



that : 



1. Black and Latino students would have social and cultural 
values different from those necessary^ to be successful in 
higher education . 

2\ The social network of Black and/or Latino students would be 
small ^ hence not prbvldlhg enough social support for the 
stresses and pressures experienced in college. 
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Educational Factors - 

Educational factors are one big are^ of influence in successful]^ 
accomplishing transfer ^to a four-year institution. Although the main 
emphasis of this siiryey ' was on the area of student services ^ a few* 
academic variables were assessed as perceived by the' - student , Those ^ 
variables weret: language proficiency and grade requirements for trans- j 
fer. 9- 
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A questionnaire, was distributed to arid artswered by 63 Latino and 66 
Black students at CCSF. All studerits were ndn-vdcationai full-time 
students.' Participants were qUestibried about their sociodeinographic 
characteristics^ network, at CCSF, satisfaction with CCSF [Services, 
social and_ cultural vaiiies, family^ structure arui valueB, sex-role 
values, self-esteem, social* rietwdrk^ perceptidti of transfer process^ 
transfer plans, arid merital health (See Appendix B) . . t 

* ' 

The analysis provides a profile of this group of ^iack and tatino 
studerits. It compares the characteristics of Bl^cb'^'^d , tat^ino stu- 
deats. It also cbritrasts the characteristics of males ^nd females , as 
well as the characteristics, of transfer and non-transfer students. 

Sample 

Ideally a sample of studerits representative of the general Black 
and_.Latirib pbpulatibri at CCSF would have been selected. This group 
would have iricluded academic arid A^bcatibrial, day and night and fuii-and 
patt-time studerits. Participari/cs would have been selected at random 
from the uriiyerse* bf Black arid Latirib studerits at CCSF. However, such 
a sample would have required resburces beyond those available. 

^. Therefore, the preserit sample cbrisists of Black and latino 

full-time studerits with 30 uriits or more at CCSF and also not enrolled 
in__a vocational prbgram. In Spring, 1983, whan the dat^ were 
collected, cbmputer services at CCSF could identify 620 of such .stu- 
dents. All 620 studerits were contacted by mal^ inviting them to attend 
a . meetirig cbricerriirig the issue of transfer for Black and Latino stu- 
derits. Differerit times and days of the school week were scheduled to 
accbmmbdate everybrie. At this meeting students were, to be informed of 
the stud^ arid wbUld be asked to complete the questionnaire. After two 
weeks bf meetirigs few studerits responded to the mailing (N « 15)r by 
atteridirig the meetirig arid answering the questionnaire. A se<*bnd 
sfrategy was d^elbped In order to increase the /dumber of participants. 
The questibririaire arid a letter of introduction JE^rora their counselor was 
mailed tb the retnairiirig 605 students. They were briefed on the project 
and ericburaged tb ariswer the questionnaire. Participants were In-^ 
structed tb drbp the answered questionnaire in two boxes available on 
camjjus. A .significantly greater number of students responsed to this 
.system arid sbtne retuii^ed the questionnaire by mail to the researcher. 

However , a third procedure was implemented to further increase the 
sample. A team of^ Black counselors under the supervision of Berriice 
Griffin contacted students directly. Also faculty members were- con- 
tacted through different cqmmittees and/or departments and were 
asked to- di^ctly contact-^s tudents . This was another important source 
bf participants • 
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As previously stated, the sample is composed of 63 Latino and 66 
Black full-time students at CCSF; They have all comjsleted 30 units or 
Tiiore anc^ were, not in a vocational program; By the^ end of the Spring, 
1983 this phase of the study was completed. 

Pr-ocedure and 'Instrument ' - 

In designing the questionnaire , an Advisory Committee collaborated 
with the main ?esearcher. During the Fail, 1982 we met to brainstorm 
^areas and issues regarded afe_ critical to the academic progress of our 
Black and tatino students and that would enhance our understanding of 
the difficulties they encounter regarding transfer to four-year univer- 
sities, in designing the questionnaire , whenever possible , questions 
and scales of standardized format and /or content were used to maximize 
reliability and validity of, the present study. Frequently, however, 
new questiOT^^ or scales had to be developed. 

At the beginning of Spring, 1984 the Advisory Committee reviewed a 
draft of the questionnaire . Each item was ranked f rom 1 through 3 ; one 
meaning to be included as is, two to be included with modifications, and 
three meaning to be eliminated from final version of the questionnaire. 
Some items were added Co the draft. The Advisory Committee was con- 
cerned about the length of the instrument • They f^lt that if it 
required too much time to do, students Jwould be less likely to partici- 
pate. 

To assess the amount of time necessary to answer the questionnaire 
and the reaction of students to the questions ^ a pilot study was done. 
Eighteen students, ten Latinos and '^eight Blacks participated. The 
average time in answering the questionnaire was 22 minutes. Most 
students .felt it was very thorough and that the questions required them 
to reflect on issues they were seldom asked about . 

During this stage of the project sqme other activities were carried 
out. The draft of the questionnaire was sent to Nancy Renkiewicz at 
the Research Commission of the California Association of Community 
Colleges, who provided us with suggestions arid feedback.. All Black arid 
Latino certificated and clas9lfled persbririel received a letter ribtifyirig 
them of the project arid requesting their input arid cbbperatibh. 
Meetings were arrariged with cbnimittees arid/or iridividuals tb irifbrm them 
of the project arid request their suggestibris. ([Sbme^ of those contacted 
were President Warreri White^ Vice-Presiderit Jules Fraderi, Dean Quetta 
Muzzle^ Academic Senate's _Trarisfer Cbmmittee (See Apperidix C) , Dean 
Jackie , Greeri, Cburisellrig Departmerit , Frariciscb Wong, Lat in-American 
Studies Departmerit Head; Gleriri Nance, Af rb-Americari Studies Department 
Head). * i 



The fjollbwirig areas were covered by the self-administered question- 
riaire (See Apperidix B) . 



r 
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Demagtaphic Inf ormaj^ibii . Respbrideritjs were asked questions about the 
fdlldwitig background characteristics: 



1) 
2) 
3) 
4) 
5) 

^6) 
7) 
8) 
9) 

10) 



^thnicity _ V 

.X - - ' " * 

Ige _ _ 

educatibrial^hist^Mr5r% 

country of origin - ' - 

living arrajigemerit 

t^hether respondent was raised his/her natur^ parents 
marital status arid parenthood ' ^ 

cUtTertty. emplbymerit status arid iricbme ' ' 

family ' s^ediicatibrial histbry 

CCSF Backgroun d Xri^brmatibri . Items iricluded use oX free time at#CCSF, 
seng^e of beloHging tb ?bllege, rietwbrk at CCSF, arid use arid/br 



s at is^act ion ^wJ;thN services at CCS^ 



1) whethe^^ respbriderit receives special services 

2) Uise of free time ' " ^ ^ 

3) primary objective in atteridirig CCSF 

4) professional future expectatibris 

5) sense of belbrigirig ' 

6) r,espbriderit ' s eValuatibri bf their perfbnharice at CCSF 

7) whether they believe they cail cbiirit^bri admiriist ratiyej^ faculty 
and cburiselb^s ' l^elp tb.resblve their prbblems at CCSF 

8) understanding bf transfer requirements 

9) preference for counselor's ethnicity ^" 
10) satisfaction with educational programs, teachers, cbUriselirig 

program, and student activities. ^ 



Cultural Values , 
scale) ^ 



Attitudes toward main stream' values (Five point 



1) 
2) 
3) 
4) 
5) 
6) 
7) 
8) 
9) 
10) 

11) 
12) 
13) 
14) 
15) 
16) 



Value of 
Value of 
Value of 
Value of 
Value of 
Value of 
Value of 
Locus of 
Value of 
Value of 
Value of 
Value of 
Value of 
Value of 
Value of 
Value of 



love 

frjsendship ' 

family 

education 

work 

religion 

money 

control 

intelligence 

competition 

private property 

acceptance 

duty 

authority 
cooperation 
use bf violence 
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Faiiii ly S t r lie tAJt^ . 
fblldwj.rig areas. 



Participarits werie asked abbiit thieir families in the 



1) prb<?ess of . decisibn-tnaking , 

2) discipline / ; # _ 

3) traditional vs. denibcratic family values • 

Sax R^ples^ . The following questibris were asked. 

_ _ • ^ . . ■ ; ' i' • y 

.1) whe^het a man should #hever lose cbntrbl 

2) whethe'^r a woman needs a man arburid tb be happy 

3) whether a man shbuld make family decisibns 

4) Approval of j ob equality f br bb th sexes 

5) ApprovaX of equal treatjnent fbr bbth sexes 



Personal Charactjeristics , Personality characteristics were assessed>in 
order to exdlbre relationship with transfer objective. 



1) self-cbricept 

2) expectancy bf success 

3) sbcial ne^twbrk and suppbrt 



b eliefs about transfer . Attitudes 
prbcess and resources available were 




rd higher education, transfer , the 
bbed by asking : 



tf_ 



1) whether transfer t'o a four-year college is easy for Blacks and 



2) 



3X 



Latinos . 



1 



whether lack of money, lack of ^ information , lack of teather 
and counselor encouragement and lack of family support (among 
others) are problems related to transfer. 

whether family and job responsibilities, grade requirements^ 
language problems and the cost and complexity of the process 
of transfer are problems related to transfer . 



Moo^d inventory, 



The CES-D scale was includeci tp provide a rough 
assessment of mood and mental health status. (Radloff, 1977). This 
twenty-item scale is a screening instrument with norms for minority as 
well as majority groups. 
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RESULTS ^ . *\ 

This study attempts to examine institutional and personal factors 
that may affect CCSF's Black arid L_atirib studeritts' transfer rate^ to 
fbur^year colleges. Despite imperf^t sampllrig procedures an^ a sample 
itself composed only of Black, arid Latirib studerits^ several impbrtarit 
f iri'dihgs emerge . * 

Except f or general charatteri?t\cs ^ dif f ererices >' betweeri groups 
usually are discussed, only when they are statistically sigriificarit " 
(i.e. in , the analysed. > 



General Characteristics 

. - •_ 

The main objective of this sectibri of the^ results Is ytb preserit_ ari 

overall view of the frec^uehcy distributibris o£_ the whole bample. This 

irifbnhatibri could provide a sense bf the prbfile bf Blac^ and Latino 

students at CCSF with 30 units br mbre. 

The majority bf th_e participants in this study were wowery (59. 3%) • 
The median age was 23.9 years, slightly, under the CCSF overall student 
population median age _(25. 3) (See Table 3) • Mbst respondents, were 
native torn (68.7%X. In this grbup, mbst students were single (67. 2%)^ 
raised by both parents (73.1%), arid were livirig with their parerits 
(45.2%). Thirty percent (30.1%) reported being :p^arerits arid about the 
same prbpbrtibn (37.8%) were head bf hbusehbld. 'The majority of thbse 
students who were parents had twb children (13.3%). 

Half - bf the grbup (50.7%) were patt:-time emplbyees. ' Only 17,2%- 
worked full-time while 32.1% did nbt wbrk at all. This distribut ibnV-H 
etnplbytnent status is sbmewhat ^different tb CCSF's- student pbpulation 
distribution (Seie Table 3). * Mbst CCSF students repbrted being 
full-time employees (SIQ, 1982) . The average yearly income f br this' 
sample was $8,388.65 (See Table 4). Hbwever, 'due tb the great 
variability^ presented , the median ($6,995.50) wbiild be a mbre accurate 
indicator. 

Althbugh tnbte than half *(69%) bf the respondents' high schbbl 
degree had been received in California; bf those who had received their 
degrade in another state ( 16 - 7%) or other country (14 . 4%) , Blacks account 
for the majority of the first gt^iuip and Latinos for the majority of the 
latter. The number of first time freshmen (43%) and readmissions 
(43.8%) were about evenly distributed. The average number of units for 
this group was 51.47 (See Table 4). Nevertheless, because of 
variability, the median (^9.91) seems a more reliable measure: 
interest'ingiy enough, 28% of these students reported having approved 60 
units or more. Seventy-nine (79.3%) percent plan to transfer. A 
major sector of the participants have professional careers (34.4^), 
busjj^ess '(J8.8%).. or public service provider (20.3%) as their future 
careerexpefctations. 
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percentages of ecSF General Population and Black and Latino 

S^uitents Evidencing Certain Characteristics ^ * ^ 

j ^ - CCSF* Project (N=»129) 

''Age * -25.3 (median) 23.9 (median) ' 

Sex ^ ^ 

' . Males 48.9 40,7 

'h ------ ------ 

Females . 51.1 ^ 59.3 

Transfer as main goal 36.8 ^ 79,3 

• * ■ * * ^ 

Employra^ht Status 

Full-tim^ 47 / 17.7 

Part-time 26 50.4 ' 

Not woT^kirig ' 27 31.9 

Country of Origin : 

USA " . 63.2 68.0 

Other Country 36.8 52,0 



* CCSF SIQ 1982 
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TABLE 4 



Demographic Characteristics df Black and Latino S^txidents 



. : - , Black (N=66) Latino (N=63) Total («t 

i Mean Mean Mean 

Age ^ 28;33 24.96 23.9 

Number of Units 49.30 53.84 51.47 

Income 7903.30 8798.27 8388,65 

■I 
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Family activities (30,7%) and sports (28.1%) were the two favorite 
types of activities In which this group ijse most of their free time. 
At school i besides course work* mb6t j^studerits reported not to be 
involved In rib extra currlcular activities i[65». 9%) or sports i[17,8%). 

More than half (57.8%) of the responderits reported feeling they 
belong to CCS? i 16.3% felt identlfpd with the college. .Hbweveri sbme 
students felt disconnected (15.6%) and lost (5.9%)*. Fur thermore » lri_a 
yes or no question (Item 81),;slightly over half of the students (54.3%) 
felt ari important part of CCSF while 45.7% did not feel an Impbrtant 
part bf CCSF. An attempt was made to assess the students' network _ in 
the college In terms bf help seekiiig behavior (Items 25> 26* 27* 28). 
When encountering a prbblem at CCSF i students were less likely t-o seek 
help from administrators (53.1%) arid more likely to seek hjelp from 
counselors (61.1%); but ' significant sectors (46.9%, 40.3%, 38.9%) would 
not seek help from either administrators i teachers* or cburiselbrs. 
Actually, friends (39. 7%)^ counselors (18.2%), and no one (18.2%) wer^ 
the most typical sources of help wheri feeling Ibst and/or isblated in 
the college. 

: A _ 

Because Informal support systems _(_f riends * family , cbihinuriity) are 
so important for college students an effbrt was made tb understand sbme 
of the characteristics of such systems .__ Most bf these students report-^ 
ed being, part of a group bf frleads (66,7%). The majbrity of their 
frletids were other college students (50%) arid most (44.7%) bf their 
friends knew each other. Over half (56.7%) bf the participants report-- 
ed feeling an importarit part bf their cbinniuriity. Students indicated 
feeling clbse to mbre relatives (median « 5 . 1 relatives) than friends 
(median = 3.8 friends), arid oh the average they knew a considerable 
number of their neighbors (median = 6.1 neighbors). Relatives and 
friends were the twb mairi sources of support when borrdwiri^ tndriey^ 
making important decisibns about family live, arid tnakirig important 
decisions about their jbb. 

Students reported greater satisfactibri with academic programs. 
The least satisfaction was reported with studerit activitieis . Teachers 
"(36%), friends (27.2%), and rib brie (12.8%) were the mairi sources pf help 
fbr academic problems (Item ^89). Cburiselbrs arid relatives were the 
main sources bf cbrisultatibri wheri making itripbrtarit decisioris about their 
academic live. Mbre thari half bf the participants (56.9%) indicated 
prefererice fbr cburiselbrs bf their own ethnic group. % 

Iri the area bf transfer itself, 65.9% (Item 29) and 75.4% ^ 
(Item 113) bf the participants indicated understanding and knowing the 
requirements tb tratlsfer. The major sources of transfer information 

were CCSF counselors (47.8%) and the college catalog (28 . 3%) . Most 

studerits (69.9%) knew who to talk to about getting transfer information. 

Items 93 and 109 attempted to explore main sources of barriers to 
transfer. The emphasis, with the exception of items 99 and 10?^ was- on 
the students' perception of student services and college atmosphere. 
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Over bhe-_third\Df the participants (36.4%) do hot believe that transfer 
is easy for Blacks and Latinos. A major sector (64.9%) of this group 
regarded lack of money as t he ^ most serious problem to transfer. 
Cpncprdahtly i more than half (54.6)_ did hot believe that Latino and 
Black students have the necessary financial, assistance for transfer. 
JKbst students (42.3) also considered transferring expensive. Grade 
requirements and language jp^blems were regarded as serious prdblems to 
transfer by 27.4% and ^9^% respectively. Between one-fifth arid 
orie-fourth of the group reported strong beliefs th^t the process of 
transfer is complicated (20. 9%) arid irivblvirig too mariy forms (25Z) • 
Forty brie percent (41.7%) believe all the irifbtinatibri riecessary for 
trahsferririg is easily available. 

Mbst studerits iridicSted they warit a f bur-year degree (72%). 
Almost half __(^5.4%) bf the respbriderits' families consider transfer 
impbrtarit. For 24.2% bf these studerits, family respbnsibilities were a 
prbblem tb trarisfer. Abbiit the same prdpbrtibri (22.1%) experienced 
difficulties due to job respbrisibilities . 



Iri terms bf teachers* arid cburiselbrs' eijipbuij^gemerit , f brty^ii^O , 9%) 
arid fifty seven percerit (57 . 7%) of the resporidferits expressed strbrig 
beliefs iri teachers arid cburiselbrs ^eirig ericburagirig. AbbUt brie-fifth 
of this sample repbrted that cburiselbrs' (21.9%) arid teachers' (21%) 
lack of trust iri Black arid Latirib studerits capacities is a prbblem. ^ 

Iri this jfrbup of Black arid Latirib studerits the majbrity had iden- 
tified a tna3/r .(88%!) arid mbre thari half (56.7%) intended to transfer to 
Sari Frarici^l^^^tate University. The University of California, Berkeley 
(11.3%) arid'^olderi Gate University (3.1%) were the other two insti- 
tutibris tnbst frequently Selected for transfer. 



In additioh, differences between males and females were found (See 
Table 5). ' More females (N » 76) than males (N « 53) participated in 
the study. ^ 

^ There was a significant association between gender an^ciyii status 
(X = 8.12, £^.05). A higher proportion of female^ than males were 
either married, divorced, or widowed. Also, a significantly higher 
prbpbrtibri females than males (X - |p*ll» £:<Ap5) were parents . ^'^^'^ 
though rio significant differences in Inco'Se were found, as more females 
than males were parenting, this f actAr may contribute to decrease the 

fihanciai resources of w^en. financial 

resources, women may not transfer. I Parenting also implies additional 
responsibilities and stress for these Women (See Table 5). 



Family domain seemed more central to female students. More 
females than males participated in church and family activities thari 
males. in contrast, more males than females participated in sports 
(X^ « 20.11, £^.05) (See Table 5). 
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TABLE 5 



Percentages of Black and Latino, Male and Female Students Evldericirig 
Certain Characteristics 



Females 



Males 



Civil Status 
Single 

Married , divorces 
and/or widowed 



59.5 
40.5 



79.2 
20.8 



Parenting 

Y€S 

No 

Free Time 

Sports 
Church 
Family 
Other 



36.2 
63.8 



13.2 
14.7 
38.2 
33.9 



19. &. 
80.3 

^>^ 

51.1 
4.4 
20.0 
24.5 



Future Careers 

Professional 
Business 
Services 
jfeiericai 
Technical 
Other 

Beionging to CCSF 
Belong 

Disconnected 
fcoit 

identified 




26.6 
21.5 
26.6 
10.1 
1.3 
13.9 



61.8 
15.8 
1.3 
21. 1 



A8.9 
12.8 
10.6 
2.1 
10.7 
14.9 



56.9 
17.6 
13.7 
11.8 



Seeking Help 
Friends, 
eouns^or 
Teacher 
Administrator 
Family 
No one 



44.6 
10.8 
5.4 
1.4 
20.2 
17.6 



31.1 
31. 1 
11.1 
0.0 
6.7 
20.0 
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Vices, Clerical, and technical positions as coals fn^ V - 

i<.000) when the index ±s examined item bv item Of 

ences r ""'"^ indicated sighifSnt diff.^! 

^nces. twc^ were close to significance and two were not significant 

do not ^h'''^"' '""P'" ^^"•^ traditional sex-role Values but 

ion"et1^;^n' tiadit ion.r'^'r^""^"^ ^'^^^''^^ ^^P^^" In F/ans" 

tion Detween traditional values and contemporary values This nn^^»T•« 

in'th i'r ^ r^'^'^'r' '"^'^ (^^^ of'free tl^e) Is weU as 

in their decision-making process and future plans (career goaisH 

identJf icat?^^wJth"S:e"^^rie^'^p1 I " "^If ^r^-^hH ^'^^ f 
^nd f 4 f I- '""^^"^ ^^'^^ ""^l-^ ^^"g"'^ help from friend*^ 

selors are encouraging wh^n it comes to transferring (X^ = 9.33. |<"e5). 
to aSL'^Hi^L'^'^\^^^ «^PP°-^ systems seems 

differences in "^f . ' * findings also indicated 

(91 ni th^n „^ o^V'' ^"'"P^^ition of the network. More ^eSales 

X^*^ in 7fl reported that most of their friends are^te 

i^hn. i<-e5). Gender differences could not be detected in ifie 

ethnic composition of -neighbors. u^Leccea in cne 

- __^.series of significant gender differences were found in the areas 

t^«T,o^f-o^ f -i^- . Additionally, more females than Sales 

reported feeling as good as others rx = 9 r,y n<;^ u ^ t-'iaii maxes 

attitude toward themselves (¥ ^ W vto?-^ ^^^^"8 ^ P°f i"^- 

solving their personal problems CX^ = 12 p< 05V Tn^'1 ^f?^' 

their Ability at learning new .ki\ls. although^^'iri was n" Ttitistlcar 
t'^'^^'^^l^^-^- -^^nd^ru:y for more females to feel confident in 

their ability to learn new skills in the future. contldent In 

transfer ^^"'^lh ""i"T^^ ''"^ ^"""'^ variables directly InVdlved iri 
avaiSiiitv of °^y'-^°l^^^^^ ^o statistical significance was th" . 
rJ.ltllu^f J^u^^^^^^^ Fimales showed a tendency to 

believe they lack the necessary information for transfer. 
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twe j&n- Black and Latino S tuden ts 



As ^^P'^^^f^j. ®Y®" . ^^°^8h ^l^^K Latino students have in cbnimdh 

very low > ethnic differences did dcclir. Significant 

differences were identified in the areas of demographic variables (See 
Table 6) > cultural values , self-concept and self-esteem, social network, 
and transfer variables. 

An interesting finding differentiating Latino and Black students 
their family structure. Significantly mote Latinos than Blacks 
live with their pajents, while more Blacks have their own living 
facilities. Furthermore, more Latinos than Blacks live with relatives 
(X » 20. 43, £^.05) .this may be associated with a significant difference 
in age between the two groups. The average age of the Black group is 
significantly higher than the average age of the Latino group 
(S^e Table 4) .Conversely, more Blacks than Latinos have x:hildren 
(X = 9.23, £<.05) and are heads of household (X = 4.75, £<..05). 
These results suggest that the faniiiy life of these two groups is quite 
different. While a major sector of Black students is involved in 
forming their own f^ily—»ith the burdens and responsibilities that 
this entails Latino students\f or the most part, continue to be involved 
in their family of origin. j 

^^P^^^^^_^^?^ family ' seducaticmal history was an important 

factor that ^if f ®r®rit iates these students from other college students. 
Biacl^s^Md^fcatino students are not ^i^^^jent in this variable, in other 
words, major ^ sectors in boJ:h groups are the first^ family members to 
attend""^roriiB!ge or the first family generation to attend college. 
Nevertheless, differences in individual educational history were 
identified. More Blacks than Latinos had previous education in other 
state's and other parts of Galifornia b^t more Latinos than Blacks had 
previous education in other conntries(X » 12.35, £<.05). in addition 
more Blacks than Lati^ios were readmits at eCSF" while more Latinos than 
Blacks came from other two-year institutions (X » 8.79, £i.05). ft is 
important to notice that overall 40.7% were attending college for the 
f irst time . • 



In the area of social network^ both groups tended to have the 
majority of friends within their own ethnic group. Also more Latinos 
than Blacks reported having Wiite friends (X = 77.9, £^.00001). 
Similarly ^ both groups reported having more neighbors of ^ their own 
ethnic group . Lastly ^ significantly more Latinos than Blacks reported 
having Asian and White neighbors(X = 29.23, df - 4,£<.0O00i). 

Furthermore i m^re Blacks than Latinos feel they are an important of 
their cbmmuhity (X « 6.11^ £<.0_1). Also, Black students reported 
having a greater number of close relatives than Latino students 
(F = 4.27^ £C._04). These findings suggest that Black students have a 
stronger social network. 
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TABLE 6 ^ 

Percentages of Black arid Latirib Sttiderits Evidencing Cer^ln Deirfb^raph|c 
Characteristics ] 

Black ^ Latino (N-63) 

Sex 

Male 36.9 ^ 43.5 

Female ^ 63. 1 56.5 

- - ^ J 

Origin of High School Degree ^ , - 

San Francisco 60.7 | 55^ 

Other Part of California 8.1 \ l^Ts^ 

Other State 8.2 

Other Country 23.0 



Prior College Experience 

First Time in College * 34.4 50.0 

Re-Admission to CCSF 56.3 31.0 
Prior attendance in other 

two-year college 3.1 10.3 
Prior attendance in 

f bUr-year college 6.2 8.7 

Country of Origin 

USA " 97.0 37.1 

Other 3.0 62.9 

^Jj^rital Status 

Single 61.5 74.5 

s Married 20.1 17.5 

Divorced ^ 13.8 4.8 

Widowed ^ 4.6 3.2 



Etnploytnent Status ' ' ' 

Full-time , 16.7 16.2 

Part-time 47.0 54.8 

Unemployed 36.3 29.0 

I 

Eamily's Educational History 

First to attend college 38,.5 44.1 

Parent(s) attended college 24;6 25.4 

Sibiing(s) attended college 36.9 ' 30.5 
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Contrary to expectations ^ there were many more similarities than 
differences In family ^ sex-rble values ^ and Mainstream cultural valtaes. 
Stilly Latino arid Black studerits dlffer^fcln the value of - mcriey arid ^ 
cbbperatlbri* <; More Blacks thari L^lribs ^^^fes^y agree bri the impbirtarit 
role inone\r has in the^r lives (X « 20. 05) . Also more Blacks 

th^ri Latrfibs were. not stWe cobperatibri ericburages excellence 
(X « 10186 i 05) . These results have tb jbe irit^preted with cau- 
tion, feirice mbre Latiribs than Blacks are fbreigri bbrri it cari _be 
speculated that part of their deyelopmerit tobk place tJ^^teL _ v^The 
differences iri the value of Rioriey ,and dtsM^p^^ cbu^ be the result bf 

a legacy of values geared toward "persbrialismo , " arid_ gtoup prieritatibri. 
It seems that these studerits are iri trarisitibn f rbm _ La tiri— American 
values movirig toward American mairistream values. The final result of 
this process of trarisculturatipri may be different fbr each iridividual^ 
Some bf the _ "old" values may be eliminated^ others will_ remairi almost Z 
, iritact> while others will be adapted to the riew cultural context ^ 
(Padilla 1980). It should be ribticed that sharirig_ values do riot 
riecessarily mean that they are expressed iri the same style or fashibri. 

The similarity in v5*Lues_ may_ also be the result bf_ the prbcess bf 
socializat ibri iri the system of Jiigher educatibri. All bf these studerits 
have' spent at*- least a year at CCSF. Ori the average ^ they have beeri 
. * expbsed to the system more thari a year. It is possible that i_ri the 
^ocess bf adapting tb cbllege educatibri they have experiericed shifts iri 
their values. _ Besides* it may be that these studerits reached CCSF with 
mainstream values. Regardless, sharirig these values has riot been 
translated iritb behaviors that increase ti:^risfer yet. Finally, the 
differences in the value bf money arid cobperatibri are. ribt tb be takeri 
lightly. Cbmpetitibri arid the material aspects bf career - develbpiherit 
are very impbrtarit factbps iri Americari Sbciety. If Latiribs warit to be 
successful they will rie^d tb tnbdify their attitudes regarding thelse 
values. 

Ethriic differerices were alsb fbiirid iri self-esteem arid mbbd. Black 
studerits indicated strbriger beliefs iri haririg a riutnber bf gbbd qualities 
(F = 9.17, £^<«#P3) , havirig a pbsitive attitude tbward themselves 
(F «= 5.66, £^4^02), makirig a gbbd impressibri bri pebple they meet fbr the 
first time (F « 5.23, £^.02), arid havirig the ability tb sblve their 
personal problems (F » 4.70, £^C. 03). 
^ \ ' / 

A jgelf^esteem iridex was calculated usirig the 14-ite^ scale. Using 
this i^dMB^^tirib studerits have lower self-esteem than Black students 
(F * 5i76i^^p;01) (See Figure 1). A signif leant association was also 
- found b^tweeri ethnicity and mood . In the mood inventory-^ Latino 
studerits have a signif icantly higher score than Black stud^ts 
(F =» 4.88, £Z..b3). Thus, Latinos report more , symptoms of depression 

than Blacks. Yet, ^o^^__groj[ip are below the cut off for 

significant depressive symptomatology in the general population 
(Radloff, 1977). " ^ 
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SELF-ESTEEM SCORES FOR BLACK AND LATINO ^ 



FIGURE 1: SE^F-ESTEEM DIFFERENCES 'BETWEEN PLACK AND UTINQ STUDENTS 
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" Iti * sutnmary , Blacks students indicated a higher self-esteetn and a 
more pdsitivWmood than ^Latinos ^ Blacks reported greater trust in 
personal appeal to others and have a higher sense of persbrial competency 
than Latinos regarding their abilities to Work but their personal 
problems. It appears that Black students ate more cbtifidetit than 
Latino student;^- ^ 

In reference to' transfer ethnic differences were alsb foetid. When 
confronting academic problems ^ only about one fifth (22.2%) of this 
group would seek help from counselors, . Abbut the same prdpdrtlott 

(24.4%) seek help from relatives arid friends. Hbwever, there is an 

ethnic difference iri this pattern of help-seeking behavior. More 
Blacks than Latinos seek help from a relative while tnOre Latinos than 
Blacks uSe sources of help other than couhselbrs , friends or relatives 
(X = 11/9. £^-65) • the variables directly ihvblved in the prcfcess 

of transfer, ^^hriic differences were discbve^ed iri the areas of: the 
complexity of the process, the ambuht bf fbrms required to transfer, and 
language problems. In other words* althbugh brily 20.7% of the sample 
bund transfer easy for Black and Latino students; these students differ 
_n their evaluation of the complexity arid riumber fbr forms required to 
transfer, and the role of language problems regardirig theit difficulties 
with transfer. ^ ^ ^ 

^ L'^tinos reported more difficulties, with the process of trans fir and 
Wceived it as more complicated ^ari Blacks. Latino students indicat- 
ed^ stronger belief than Black, studerits Iri the notion that transfer is 
tdp complicated (F = 6.66, £4.^01) _arid_ that tod many forms are required 
to transfer (F - 12.12, £<,0007) (See Figure 2) . Besides, ^s expected, 
more Latinos than Blacks reported l^riguage^ problems as their most 
serious difficulty for transferririg (X « 9.38^ £41.05). Nevertheless, 
of the Latino respondents^. 70.9% did ridt believe that language problems 
are their most serious difficulty with transferring. 



ifferences between Transferririg and Nd ri-Transf e rring S tudents 



The data collected was alsb arialyzed in tertnis o£ students^ plans to 
transfer. Students were asked, if they planned to tjansfer or not^ 
Those who responded affirmatively were labeled as * transferring stu- 
dents* (79.3%); those whb_ re-spbrided negati\^ely were labeled as rion- 
transfe^ririg students (20.7%). The purpose of these analyses was to 
assess if those students who ideritified transfer as their goal differ 
from those who do not iri dembgraphic' and personal characteristics, as 
well as in their attitudes toward CCSf arid their perception of the 
process of trarisf er. * 

Trarisfer and nonTtrarisfer Black arid Latino studerits were signifi^ 
cantly different in their primary dbjective in attending CCSF. For 
transfer students their primary dbjective was to transfer to a four-year 
college. More ribri-trarisfer than transf er students had _ p.b_taining a 
two-year degree or ktlowledge as t^eir primary objective at CCSF ^ . 
(X » 37.45, p^i.. 00001). Cdncdrdantly, transfer and non-transfer 
students diverged in their future career goals. While more transfer 
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students (90.9%) than ribh-trahsfer students (9.1%) viewed themselves in 
the future as prof essic?hals ^ more rioh-trarisf er students (23.1%) than 
nsfer sjudehts (2.9%) viewed themselves in the future as clerical 
kers (X « 18. 72^ £i*07). Thus^ transfer students reported higher 
demic and prbfessibhal asplratlbris than hoh-trarisf er students. 

As expected the _ student ' 8 family hlstbry was associated with 
transfer behavior (See Table 7). Significantly more parents of transfer 
students than hbn-transfer. students attended cbllege. Howeveri more 
hpri-trahsf er ^tude_ht_s_' siblings than transfer students ' siblings attend- 
ed college (X « 7.37, £^i,«P3)._ It seemed that parents' cbllege educa- 
tibri could be a predisposing facfeDr in transfer behavior. Neverthe- 
less , siblirig^s 'V cbllege education did not seem tb facilitate transfer 
behavior. The families _bf these two .groups^ ribt only differed, in 
educational history, but also in terms of the Importance they placed oh 
transfer. More transfer than hbh-trahsfer students reported that their 
tr|risfer to a four-year cbllege was very Impbrtaht _tb_^thelr _ family 
(X = 23.63, £<.g001). These differences In f amtlr^f _ ba*ckg round ahud 
attitudes may facilitate the support arid guidarice these lamilies prbvide 
to these students. 

k Transfer behavior seemed tb be assbciated with the value of educa- 

tiori. Nbri--trarisf er students repbrt a strbriger disagreemerit with the 
ribtibh that education pla^s ari impbrtarit rble iri their lives. Transfer 
students, bri the bther harid^ reported strbriger agreemerit with the 
iihpbrtarice bf educatibri iri their lives CX « 12. 08^ £.4^02). These twb 
groups alsb showed a very sigriif leant differerice Iri the way they value a 
four-year degree. Transfer students Indicated a stronger pbsitive 
value toward a B.A. degr<^ while ribri-trarisfer s^tuderits indicated a 
strbriger negative value (X ^ 32.52, £^^.0000). TPhese results suggest 
that transfer students have a high value for education which i's shared 
by their f ami lies . ^ 

*- f - - _ -■ ■ .- _ - 

In reference to social network, transfer arid ribri-trarisfer studerits 

exhibited almost opposite perceptibris. Sixty- two (62.3%) percerit bf 

the transfer studerits felt they were ari impbrtarit part- of their 

colpuhity while 65.4% of the ribri-trarisfer studerits did ribtV feel _t_^^y 

were^ ari impbrtarit part bf their cbinmuriity (X = 5.42, £^»02). Mbre 

trarisfer thari ribri-trarisfer studerits bbrrbwed mbriey if rieeded from 

relativiBS. Mc^e ribn-trari^fisrr thari trarisfer studerits bbrrbwed money 

from rib brie,. (X = 15.30, 2/^.01) • . Bbrrbwirig mbriey may be used as an 

iridex of sbcial sUppbrt.^ These firidirigs suggest that ribri-trarisfer 

students experiericed lower levels bf sbcial sUppbrt than trarisfer 

students. Sbcial support is a key elemerit Iri the individual's bverall 

functioning (Bell, LeRoy, Stepherison, 1982). 

Five items were used to assess sex-role values ^ Significant 
differences were found for three of the five items. Non- transfer 
students reported more traditional values than transfer students. More 
non-transfer than transfer students disagreed with the notion that 
women's happiness 4^pend on having a waji (X « _^*?^»_ £^_*^^_)*___ More 
non-transfer students than transfer students agreed with men making 
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TABLE 7 



Percgntages of Transfer and Nbri-Trahsf er Students Evidencing Certain 
Characteristics ^ . 



Transfer 



Non-Transfer 



Family's educational history 
Firist to attend college 
Father or Mother attended 
Sibling(s) attended 



41.7 
28.2 
30. 1 



36.0 
8.0 
56.0 



Family's value of transfer 
Positive value 
More or less 
Negative value 



54.7 
15. 1 
30.2 



4.2 
16.7 
79.1 
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family decisions (X « 14.02, j^.bl). In addition, more riori-trarisf eir. 
students were not sure if men and women should be treated equally 
(X^ « 9.47, £^.05); 

A larger group of those students who wished to t^tansfer than those 
wh^ did not believed that people can control what happens to them 
^? _~ £^*?^^^__ i^is difference qn locus of cbntrbl may have a 

great impact on t^ans^fer behavior. The extensive literature on locus 
of control iruiicat^es that perceived locus of control is part of a world 
view which Influences behavior in a significant manner. For minority 
students who reach college, believing in one's ability to control what 
happens in one ' s life would enhance the probabilities of successful 
transfe^r. Seif-esteeni is a personality variable likely to be influ-. 
enced by perceived locus of control . Of the fourteen items Used to 
assess self-esteem, significant differences were identified in the areas 
of^ positive attitude toward self, belief in making a good impression, 
and ability to solve personal problems. More non-transfer than trauts- 
fer students did not have a positive attitude toward themselves (X^ = 
i3.80, are not sure they could tnake a good impression(X = 

11^95, J^4C*_S2) , and were not sure they could solve their personal prob- 
lems (X = JB.^*^^'^.* More transfer students than non- transfer 
students believed they could make a good impression and could solve^ 
tf^eir personal problems. Transfer more than non-transfer students 
reported positive self-esteem, . ^ 

Finally, in reference to variables directly involved in the process 
*of transfer^ differences were found in avaiiabiiity of inforSation and 
financial assistance, knowledge of transfer requirements, and .idienti- 
flcation of academic major. More transfer than non-transfer students 
believec^ they have the information necessary for transfer easily aivaii- 
able (X = 10.94^ £<.03)i apd that Black and Lattoo students had the 
necessary financial assistance for transferring (X « 13.75, £^.661). 
Overall, transfer students seemed to have a more positive perception of 
the process of transfer than those who do not wish to transfer. 
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CONCLUSIONS. AND RECOMMENDATIONS 



'Minority' students are the largest segment of CCSF's population. 
'Ethnic minority groups' comprise a wide variety of peoples with a tlch 
historical^ cultural^ and linguistic diversity. Some of these groups 
have been able to achieve equal access to higher education ^ othets 
remairi uhderrepresehted . Blacks and Latinos are two of these groups 
who - show sighificaht levels of uhderrepreseritatiori in four-year cdllegei» 
in California (California Commission on Pbstsecbhdary Education Report, 

1982) . 

The f^rbblem of uhderrepreserit^tion of ethnic groups in higher 
education is highly complex.* Aside from the political and social 
factors, arid ^taking into consideration drily educational variables; the 
issue remairis intricate arid mariifold. Uriderrepreseritatiori irivolves 
iricreasirig erirbllmeriti reteritiori^ developirig curricula and services that 
respbrid to the needs arid iriterest of these groups ^ and successfully 
iricreasirig graduatibri rateSi ambrig others. Because connnuriity colleges 
are the gatekeepers bf higher educatiori for miriority studerits^ these 
iristitutibris are ttie first tb face these issues. Slrice _ connnuriity 
cblleges are respbrisible fbt iritrpducirig large numbers bf miribrit% 
studerits to" higher educatibri;' pblicies^ procedures, prbgramSi arid 
services have a significant impact ori mlribrity students' educatibrial 
future. 

Despite the cbmmuriity college ' s cbnnnitiherit to equal access to 
quality education fbl: all. Blacks arid Latinos have yet tb receive a fair 
share of programs^ and services. At CCSF, as well as other connnuriity 
colleges across California, transfer rates of Blacks arid Latins are low 
(California Cotnmissidn on Pc^stsecdridary EdUcatidri, 1982^ MALDEF, et al, 

1983) . There are, at least, two different theoretical as well as 
thethdddldgical approaches to address problems of this riature. On the 
dne hand, Idw transfer rates may be conceptualized as a result of 
students' characteristics. From this perspective. Black arid Latirid 
students arie ridt transferring as expected due tb . some persdrial 
characteristics or traits that differentiate them. frdih dther 
students — i.e. educational histdry, grade pdirit average, scores in 
diagnostic tests, low self-esteem, sdcidecdridtriic status, etc. On the 
other hand, low transfer rates may b^ cdriceived as a res\ilt of 
institutional characteristics. This pdirit df view suggests that Black 
and Latino students are not transferring as desired because df the 
characteristics of the Institution they attend (Alba and Lavin, 1981; 
Daigle, 1982). , 

In methodological terras i approaches that emphasize different 
aspects of the problem may be utilized. The Indirect method relies on 
correlitions between students' iritentions and their behavior ^^jfctlve 
measures, such as age, or race, would be predisposing factors; transfer- 
ring or not is the product of those objective measures. This method 
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specifies the external f actbrs---i.e.^ race ^ grade point average^ campUs 
characteristics—that facilitate or hinder transfer. The reasons 
(or motivations) underlying behavior are inferred. The direct method, 
emphasizes the thotivatidnal origins of behavior, arid asks particlparits 
about their reality or experience (e.g. In the context of this study 
asking students their reasons for transferring or riot). In spite of 
the lifflitatidns of survey techhiques (Daigle ^ /*S.982) , survey data 
provides irtfortnatidn riot bbtairied by the indirect method. The 
combination of both methods provide a more complete picture of the total 

process. The use of both theoretical views offer a more cbmpreherislve 

understanding of the problem. 

^^^s A^^^y Included both methods arid theoretical approaches In 

reference to transfer rates of Black arid Latino students with 30 units 

or more in non-vocational programs. The data revealed important 

trends . , 

A major sector of Black arid Latirib students in this study plan to 

transfer. This finding iridicates that these students, maintain high 
^^P?^^^?^°"^ as they go thrbUgh the prbcess of their college education. 

5^ much as 80% plan tb trarisfer the prbpbrtibn of Blacks and 
tatinos who actually transfer tb the CSU system is less >than 10%. - 

1 ^^^^ differences and similarities iri demb^raphic characteristics 
between the sample and CCSF pbpulatibri were bbtairied. An extensive and 
detailed comparison between the two groups shbuld be made. Actually^ 
the college should make an effort to assess "^he uriiqUe needs bf all 
students, but specially of thoise ethnic grbUp^ that are experiericirig 
unique problems as suggested by admission, rete^itiori, prbgress, grad- 
uation, transfer rates — e.g. Filipino, Black, Latirib. SUch 
study (les) regardie ss of the me thod used, should make ari a 1 1 emp t tb 
explore not only the skills and resources that students lack -but alsb 
the strengths and resources they possess which could facilitate the 
successful achievement of their goals. 

In this study. Black and Latino students iridicate prbblems iri the 
area of supportive services. Supportive services are esseritial fbr the 
successful completion of higher education. If Black arid Latirib stu- 
dents^ are not using these services, or have a ^^egative percep tibri bf 
them; the llkellfiood of f ai^iing and /or drifting in the system incteaises. 
Special efforts should be made to improve the quality of student activ- 
ities and counseling services. 

At CCSF a major part of student activities' depend on events or- 
ganized and sponsored by student organizations and/or clubs. The 
majority of the students In this -group are not involved in these orga- 
nizations > maybe due to work and family responsibilities . It is 
possible that the college may need to organize more activities and of a 
wider variety to resjjond to these needs. 
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Programs that have focused on increased transfer rates and « have 
achieved that goal successfully have shbwh_the heed for frequent coun- 
seling services (T, O.P. , 1982 ; Trans-Send Project, 1982). Foi under- 
represented groups , a rather directive approach should be used in these 
sessions, an atmosphere of organization, challen^ei and huSan undei- t 
standing should prevaii. Because sectors of ilack and Latino students 
dp not seem to rely on counseling for a variety of reasons, an effort 
should be made to make counseling more attractive and effective for 
these students. Matching counselor ' arid student ethnicity may be one of 
.the factors that would increase the use of counseling services, facil- 
itating the identification and achievement of students' goals. 
Counselors need to be Rewarded for pursuirig transfer issues in their 
activities. 



Blacks and Latinos overall manifested mainstream cultural values. 
Nevertheless, experience shows that most of these students do not 
exhibit behavioral patterns ia ^greemerit with these values. Counseling 
should be geared to foster the develbpmerit of behaviors that enhance 
academic success— i. e . seeking help wheri riece^sary, developing relation- 
ships with teasers in their area of iriterest, skillful use of library 
and other resources, extra-curricular activities that facilitate growth 
experiences helpful in higher education, etc. Counseling on cultural 
matters should be done in a nbn-threateriirig manner. If cultural 
identity and seif-concept are low, it may cause rejection and/or 
withdrawal from counseling services. Studerits should be encouraged to 
move towards biculturality. In this ;way, they would be efficient in 
their communities as well as the majority cbmmuriity (Padilla* 1980). 

The_ items used to explore transfer barriers were used to develop an 
index of transfer difficulty. This group had ari average of 2.76 
^median 2.66). This index, in a five point scale where 1 was maximum 
ease in transfer and 5 maximum, difficulty, indicated some overall 
difficulty. Effai;ts should be made to increase the sources of 
financial aid, the types g^^id, the amount bf aid, arid the number of 
grarits_ provided to students. The process bf trarisfer should be 
simplified and more trantefer information shbuld be easily available. 
Iriforwation should be located in an easily identifiable location bri 
campus^X._J5&inpuswide resources i like the newspaper, should regularly 
iriclude irifbrmatiori on transfer. 

Although this study focused on the role of student services iri the 
process of transfer ^ the importance of the academic aspect bf a stu- 
dent's life _ and progress is high. Comprehensive studies from the 
iristructibrial perspective should be carried out. For example, a random 
sample bf these 620 Black and Latino students should be selected. Qrie 
part of that sample could be participants in this project. Their 
educatibnal careers could be studied from high school grade pbirit 
average, to remedial courses ^ progress, majors, etc. 

From the perspective of student services, teachers are an essential 
part of students academic experiences. Faculty at CCSF should be 
encouraged to be more involved iri the process of transfer. A mentor 
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program may facilitate their participation in this process. Further- 
mbre^ academic _ departments should be^. encouraged to develop informal 
'major programs ' In their departments J Close coimunication and collab- 
bratidri between Iristructibhal and . Student Services Divisions could 
generate more cbmplete prbgrams to^ facilitate transfer bf Black and 
Latino students. - 

The results indicating gender^ ethnic ^ and transf er/noh-transf er 
differences shbuld be used as guidelines in the development bf prbgrams. 
Special attehtiph shbuld be directed tb the significant number bf 
females involved, in parenting; differences in family development and 
structures^ self-esteem and mood, values^ and in perceptibn bf the 
transfer process between Blacks arid Latinos. 

Most of these reconrfflendat Ions should eventually become part of 
regular counsel irig. Nevertheless because historically Blacks and 
Latinos have been underrepreserited In the system of higher education^ 
and due *tb practical ecbi^bmic considerations at CCSF which may hinder 
the iiiiplemeritatlbn of such measures; these suggestions could be packaged 
in an intensive program that would attempt to stop and reverse this 
process of underrepresentAtion . The Student Services Division has 
already engaged in efforts to obtain funds to develop such programs. 

City College of San Francisco^ as well as the Chancellor's office 
should make efforts to facilitate the development of comprehensive 
research not only In the area of transfer bf Black and Latino students 
but_ in many, other areas critical tb mlnbrity students. There 1^ a 
great need fbr financial as well as mb^ai support. The atmosphere at 
CCSF needs to be bpeh and tbleraiit , • iTi^iyiduals whb are qualified and 
interested in carrying put studies should be encouraged. Sttadies on 
miribrities shbuld _ be made from tjje perspective bf minority scientists 
and educators. _ Studies shbuld focus ribt^bhly oh the disadvantages bf 
minorities but alsb oh their strengths ah<5^ resources • 

In summary, the» follbwihg recbmmeridatibhs fgr mihbrity transfer Are 
suggested: \ ^ 

1 Increasing transfer rates of Blacks and Latinos, as well as 
other uhderrepresehted ethnic groups, shbuld be a top 
institutional priority. 

2. Develop and continue articulation agreements between CCSF arid 
Sari FraricJLsco State as well as other uriiyersities. (Stiiderit 
services have already erigaged tri such efforts) . 

3. Assess the needs of these Uriderrepreserited groups arid develop 
strategies that resporid tb such rieeds. 



Page 



40 



43 



^. Develop a 'Transfer Center ' within the eounseiing Department 
y with the human and material resources h^gessary to provide: 
informatibh, frequent and intensive counseling sessions, 
coaching in the mechanics of transfer (filling out forms i 
making long distance callsi et:c.)i education on the necessary 
sk'ills and attitudes for successful college education, 
mentorship program, and articulation of such services with San 
Francisco State and other institutions if possible, 

5. Develop joint connnittees and programs between instructional 
and Student Services Divisions geared to increase the 
successful transfer of uriderrepresented groups. 

6. Study retehtibh/attrition in underrepresented groups, 

7. Develop programs with high schools to increase admission^ of 
underrepresented groups at CCSF. 

8. Establish a retention program for groups with high attrition 
rates. --...^ 

9. Conduct follow-up Sadies of CCSF's transfer students to 
four-year institutions (e.g. San Francisco State University), 

10. ~ Encourage and facilitate the development of relevant 
minority research. 
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APPENDIX A 

CALIFORNIA ASSOCIATION OF COMMUNITY COLLEGES 
1983 ANNUAL CONVENTION EVENT REQUEST FORM 



A. BACKGROUND INFORMATION 



1. Name of Requester 



Rosa G. Perez 



Vice President^ Student Services 



2. Title of Requester 

3. institution/Organization City Conege of San Francisco 
Address 50 Phelan Avenue 



San Franci SCO , 



Ca. 



4. 



(city) (state) 
Te 1 ephon e . (41_5)_219 3211 

Name of the Institution/Organization sponsorinj^ the event_;_ 
City College of Sa n Francis co 



5. Signature of Chief Executive Officer — 




94112 



l^rip code) 



B. EDUCATION BREAK 



U WORKSHOP, RQUNDTABLE, OR SPECIAL MEETING 



Topic Emphasis or Focas - The ander representation of minorities in 
the transfer to foan^year colleges. 



Title (Please keep title short, precise, and clear. Misleading titles lose 
audiences. CACC reserves the right to edit titles to accommodate 
prograJn printing space.) 

Blacks and h^tinos: A Case of Uhderrepresehtati on in Transfer 



to Foar-Year CoLl eges . 



Anticipated Audience (i.e., presidents, trustees, faculty, student 
trustees, etc.) 

Al 1 of the above : 



Number of people who can be effectively accbmmbdated in the audience or as 
participants (Please be as specific as possible.) 

100 - 150 
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eAblFORNlA ASSDeiATIQN OF e^MMONlTY eOLbESES 
1983 ANNHAb eDNVENTiON EVENT REQUEST FORM 



B . EDUCATION BREAK(3UT SESSION, W9RKSH9P, ReHNBTABij.- 



UliiG Ccontd.) 



NOTE: We are requesting an hour and a half. This is our porposed 
distribution of time. 



Rosa G. Perez , 



5 to 1 0 minutes 



introduction of presenters 
Statement of Problem 



Ana. Isabel Alvarez - 15 minutes 



Research Project at CCSF 



_ \ 



* Guadalupe Green 



15 mijiutes 



Transfer Opportunitfe/ Program 
at Santa Ana Col 1 e« 



Ron byste 
Richard Sneed 
Rosa G. Perez 
Ana Isabel Alvarez 
Guadalupe Green 



- 1 5 minutes 



- Pol icy making 



Richard Sneed 



1 0 minutes 



Response to presentation 
and conclusions. 



Audience 



15 to 20 minutes - Discussion and Questions 



Ms. Green from Santa Ana Co1 lege coul dnot participate jn our workshop. 
Mr. Phil Baum from Palomar College presented the program on transfer. 
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CALIFORNIIA ASSOCIATION OF COMMUNITY COLLEGES / 
198'5 ANNUAL CDi«VENTION EVENT REQUEST FORM 

EBHGATiQN BREAKOUT SESSION, WORKSHOP, ROUNDTABLE, OR SPECIAL MEETXNa (cqht'a.) 
S. Brief Sqmmary of Content (no more than 250 words) 

The diletma of maintaining qua1 ity, access , and eqaal edacational opportci- 
nity at the community college for the rapidly growing and underrepresented 
minority student population is a problem of paramount importance. Gllifornia 
Community Colleges presently serve as the gatekeepers of baccalaureate and 
advanced degrees for the majority of minority students enrolled in higher 
education. 

The problems of access to higher education by Blacks and Latinos will be the 
major focus of this program^ eritical issues related to the lack of access 
to higher education of Latinos and Blacks will be addressed. A Brief review 
of the literature will be presented, as well as ^ate and 1 ocal demograpiiics 
(CCSF^ RSCC): Existing Student and institutional barriers, which negatively 
impact on the transfer of minorities to four-year colleges will be discussed, ^ 

In an attempt to identify both needs and barriers, a research project con- 
ducted at eeSF involving Black and Latino students will be presehted. The 
study was empirical in nature and included the use of an extensive qUestibri-^\ 
naire (138 items). ' 

The questionnaire was administered to approximately 15D Black and Latino - 
students with 30 or more units. The results of the study conceive demo- 
graphic characteristics, social networks^ family structure and_ functioning^ 
sex-roles, self-esteem, etc., and the relationship^ to potential transfer 
wi 1 1 be presented,. 

The Transfer Opportunity Program at Santa Ana College will be described ;»'a 
pilot project designed to develop a student support model with the long 
range goal of increasing transfer rates of the targeted population. . Com- 
ponents of the^project include a transfer center, rBsSurce center^ mentor- 
ship pro.^ram, peer counsel 1 hg internship program, cbiTiriUhi cation network 
and an early identification, referral and follow-up process for potential 
transfer students, - 

In addition, panelists will discuss with the audience the impllcatidhs of 
both research and policy making in the development of programs to positively 
. impact on the transfer rates of underrepresented minorities. The discussion 
will focus on practical ways to increase the access and thus provide more 
students with the opportuni ty for qual ity education. ' ^ 
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APPENDIX B 



DEMOGRAPHIC CHARACTERISTICS t 

!• My ethnic background is : ^ r 

a. Latino or (L^tin American origin or Hispanic ancestry) 

b, Af ro-Americari or Black-American 

2 . i am : * ^ 

a, - female ... 

b. male ; 



3 . My age, is 



4. i received my high school diploma or GED in 

a, school in San Francisco ^ 

b. school in other part of California d. school in other country 



c. school in other State 

5, My college experience is: 

a. first time in tollege 

b. readmission to CCSF 



specify: 



c. previous attendance in another 
two-year college,, 

d. • previous attendance in 

f bur-y;ear college 



6, I have completed 



number of Units . 



7,1 was born in: 

a. USA 

b. other countfy' - specify: 

8. At this moment i live at: 

a. my parents' house 

b. my own apartment 

c. relative's house 



d. apartment shared with non-family 
members " " ' 

e, otTier 



9. I grew up with: 

a. both parents 

b. mother 

c. father 
ID. I am 

a. single 

b. married 

c. divorced 



d, relatives 

e. other 



d* widowed 
e . separated 



11. I have children 
a. Yes 
/ b . ^ No 



How many? 



12. I am a head of hoiis^hbld 

a . Yes 

b. No 
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13: I have dependents, other than thy children 

a. Yes How many? 

b. No 
14, I work 

a, full-titne d. seasonal - part-time 

b, part-time e. not at all 

c, seasonal - full-time 



15. My yearly income is:- 



16. in my immediate family:, 

a.^iigam the first to attend college 



b. My father (or mother) attended cc 

c. My brother (s) /sister (s) were^the first to attend college 



17. At college, I received special services 

a. Yes If Yes, specif y 

b. No 



18. Most of my free time is for 

a, sports activities 

b, church ac^'ivities 

c, family activities 

d, coramonity activities 

_ 

19- Most of my friends are: 
a- college students 
b. co-workfers 



political activities 

f. cultural activities 

g. ^bther - specify: 



c • neighbors 

d • other - specify : 



20. At the college, besides the coarse work, I am Involved in: 

a. sports ; school newspaper 



b^ clubs and/oT^'jStudent organizations 
c* arts 



e . none 



2i. My primary objective in attending GCSF is to: 



22 



a- get a two-year degree 

b. transfer . to a four-year college 

c. increase knowitjadge of one area of 
interest /: f 

d to meet people 



^f , 
h. 



to be able to demand a 

better salary 
to get a. job 
do not know 
other - specify: 



In" the future after I finish my studies, t see myself as: 

a. professional (doctor > lawyer i etc.) 

b. business person, (manager * public relations, etc.) 
provider of public services (social worker ^ teacher, etc.) 
clerical worker (secretary^ accouhtarft ^ etc . ) ^ 
technician (computer , electronics , etc.) 
skilled worker Cindustgcy) 

hskilled worker ^ • ; / ' 
ther - specify: . v V . r' - 



23. At CCSF I feel: 

a. I belong ' c. lost and confused 

b. disconnected d. identified with faculty and staff 

24. In my opinion, my performance at CCSF is: 

a. good 

b. average 

-J 

25. When I encounter a problem at CCSF, I can count on the help of the 
administration to solve it. 

a. Yes 
,b. No 

26. When I encounter a problem at CCSF^ 1 can count on the help of the faculty 
to solve it. • 

a. Yes 

b. No 

27. When I encounter a problem at CCSF, I can count on the help of the 
cduhse3.brs to solve it. 

a. Yes 

b. No - 

28. Wheh^I feel lost and/or isolated in the colleg^i I reach out and seek fieip 
from: _ _ , 

a. a friend ^ d. administrator 

b. a counselor ^ ' e. family member 

c. a teacher f. no one 

29. I haviB a clear understanding of the requirements of the college for 
transfier to a fbUr-year university. 

a. Yes 

b. No 

30. If I could choose my own cburiselbr, I wbiild choose: 

a. any couhiselbr ^ / 

b. one of my own ethnic backgrburid 
c • not to have d cbUfiselbr 

31. The ethnic studies programs ate very valuable: 

a. Yes 

b. No . ' ' . 

32. Overall, I am satisfied with the ^ducatibri prbgrams at CCSF 

a. very sat4sfied_ b. somewhat satisfied c. satisfied 

d. somewhat dissatisfied M. very disisatisf ied ^ 

33i Overall, i am satisfied withjjfeg teach^ers and courses taught at CCSF. 

a. very satisfied . somewhat satisfied' c, satisfied 

d. $omewhat dissatisfied e. very dissatisfied 

34. Overall i I am satisfied with the counseling program at £eSF 

" a. very satisfied b; somewhat satisfied c. satisfied 

d. somewhat dissatisfied e. very dissatisfied 



35. dverali, 1 atn satisfied with the student activities at CCSF 



a. very satisfied 
d. somewhat dissatisfied 



somewhat satisfied 
fei very dissatisfied 



isatisf ied 



CULTU 



VALUES 



36. Love plays a very important roie in my life. 

a, sttbngly agree 'i>. b. agree c. not sure 

e. strbri'gly disagree 

37. Friendship plays a very important roie in iiy life 
a. strongly agree b. agree c * not sure 
e. strongly disagree 



d • disagree 



disagree 



38. Family plays a very important role in my life 

a. strongly agree b. agree c. not sure 

e. strongly disagree 

39. Education plays a very important roie in my life 

a. strongly agree b. agree c. not sure 

e. strongly disagree 



d . disagree 



d. disagree 



40. Work plays a very important role in my life 

a. strongly agree agree c. not sure 

e. strongly disagree 

41. Religion plays a very Important role i^^my fife 

a. strongly agree b. agree c. not sure 

e. strongly disagree >^ 

/ 

42. Money plays a very important role in my life 

a. strongly agree b.^^agree c. hot sure 

e. strongly disagree 



d. disagree 



disagree 



d. disagree 



43. If a piBrsbri is iemotiohally strongs he/she can pretty well control what 

happens to him/her. * ^ 

a. strongly agree b. agree c. not sure 
e. strongly disagree 



dl disagree 



44. If a person is capable and intelligent i 



a. strongly agree 
e. strongly disagree 



b. agree 



45, Competition encourages excellence, 
a. strongly agree b. agree 

e, strongly disagree^ 



e will succeed 
hot sure 



riot sure 



d. disagree 



d. disagree 



46; Right to private property is sacred 
a. strongly agree b. ag«;^ee 

e. strongly disagree 



not sure 



d. disagree 
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47, If you accept things as they are, ybU arie better off than if ydii try to 
change them, 

ai strongly agree j b; agree c. riot Sure d. disagree 

e^strongiy disagree 
48; Daty comes before pleasure 

a. strongly agree b. agree c. riot sure d. disagree 

e, strongly disagree 

49. Authority should always be respected 

a. strongly agree b. agree c; not sure d. disagree 

e, strongly disagree 

50. Cooperation encourages excellence 

a. strongly agree b. agree c. nbt sure d. disagree 

e. strongly disagree 

51. Destroying private prog^erty is morally wrong 

a. stronglg agree b. agree c. not sure ^ d. disagree 

e. strongR disagree j-^.^-^' 

52. The use of violence is raoraily wrong, 

^' ^Sree b. agree c. not sure d. disagree 

e. strongly disagree 



FAMILY STRUCTURE AND VALUES ■ 

53- Decisions in my family were generally made by my: 

a. father d, children 

b. mother e, parents and children 

c. both parents f , other - specify: 



54. In my family, disciplining children was made by my: 

a. father d. children 

b. mother e» parents and children 

c. both parents f, other - specify: 



55. Relatives are more important than friends. 

a. strongly agree b. agree c, not sure d. disagree 

e. strongly disagree 

56. Loyalty to the family should come above all else. 

a. strongly agree b. agree , c. not sure d. disagree 

e. strongly di$agree • 

) ' ^ 

57. Traditional family ties are the key to a happy family. 

^a. strongly agree b. agree c. riot sure . disagree 

e. strbrigly disagree - , - 

58. If a parerit treats a child as ari equal, he/she might lose the child's 
respect . ^ ^ ■ . 

a. strongly agree b. agree c. riot sure d. disagree 

e; strongly disag|^ee 
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59^ When adaits are talking^ children should listen. 

a. strongly agree b; agree c. not sore d; disagree 

e. strongly disagree v • 



SEX - ROLES VALUES 



60. A man should never lose control; 

a. strongly agree b. agree c. not sure d; disagree 

e; strongly disagree , ^ 

61. A woman does not have to have a man around to be happy, 

a. strongly agree ^ b. agree c . not^ sure , d . disagree 

e. strongly disagree 

62. . A man 'should make family decisions. 

a. strongly agree . b. agree c. not sure d: disagree 

e. strongly disagree 

63. There is almost no job that a man can do that a woman cannot do just as 
well. 

strongly agree b. agree c, not sure d. disagree 

e. strongly disagree 

64. ^Men and women should be treated equally, 

a.> strongly agree b. agree c. not sure d. disagree 

; e/v' strongly disagree ' 



PERSONAL^GHARACTERISTICS 

65. I jfeel' I am a person of worth on at leaist an equal plane with others, 
a J strongly agree b, agree c. hot sure d. disagree 

e, strongly disagree r . " 

i - - - - - - . . . 

' 66. All in alii I am inclined to feel that I am a failure 

a. strongly, agree b. agree c. hot sure d. disagree 

e. strongly disagree 

h 

67. I feel that I have a number of good qualities 

*a. strongly agree b. agree c. riot sure d.; disagree 

e. strongly disagree - 

68. I aiii able to do things in college as well as most other people 

a, strongly agree b. agree c. riot sure d. disagree 

e, strorigly disagree^ 

69. I take a positive attitude toward myself 

a. atrbrigly agree fe. agree c. not sure d. disagree 

e.^ strongly disagree 

70. On the who,le , I am satisfied with myself 

a. Btrottglyv agree b. agree c. not sure d; disagree 

e. strongly idisagree 

. • ' .. 
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71. 1 think i mak^a good impression on people I meet for the first time 

a., atroagly agree b, agree c; not sure d. disagree 

e, strongly disagree 



72, I think 1 cannot achieve my goais 
a. strongly agree b. agree 

e. strongly disagree 



c. not sure 



d ; disagree 



13. In the future^ 1 think I will be successful in my studies, 

a, very likely. b, likely c. undecided 
e. very unlikely 

74. In the future^ I think I will have an unstSccessf ui career 
a. very likely b. likely c. undecided 
e. very unlikely 

75, I thifik I am able to solve my own academic prob'iems. ^ 

a. very likely b. likely c. undecided^ 
e. very unlikely 



d; unlikely 



unlikely 



d. unlikely 



76, I thihk I am riot able to solve my own personal problems, 
a. very likely b. likely c. undecided 

e. very unlikely 



d. unlikely 



77. In the future^ I think 1 will succeed iri the projects 1 undertake, 

a. very likely b. likely c. undecided d. unlikely 

e. very unlikely, 

78, Iri the future, 1 think I will riot be very good at learning new skills, 

a. very likely ^ b- likely c. undecided d. unlikely 

e. very urilikely 



SOC-IAL NETWORK 



79. Do ybii feel y^u are a close part of a group of frierids? 

a. Yes 

b. No i 

80. Do you feel you are ari impbrtarit part of your cdmmuriity? 
a. Yes 

b ;- No 



81. Do you feel you are an important part of CCSF? 

a. Yes ' ' 

b. No I 

82; How many relatives do you have to whom yoU fieel close?' 

83. How many friends do you have to whom you feel cldse? ^ 

84. How many of your neighbors do you knaa?: 
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85. Most of my friends are: 

a. Black d. White Americans . 

b. Latino * e; other - ispecif y : : 

c. Asian ; " 

86. Most of niy neighbors are 

a. Black d. White Americans 

b. Latino . : 6, other - specify: 

c . • Asian 

87. When I need to borrow about $iGG, I go to: 

a. relative , d; neighbor 

b. friend e ; no one - * 

c. work associate f. other - specify : ^ 

88. Is there' anyone whose opinion you consider seriously in making important 
decisions about your family life. 

YesA No ' 



If Yes j whose bplhldri do you consider : 

a. relative d ; counselor _ 

b. friend e;:teacher 

c. work associate f. other 

89. If you need help with your sthool work, to whom would you go? 

a. relative d. teacher 

b. friend e. no one 

/ _ ___ ; 

c. counselor f . other - specify:^ 



90. Is there ahybhe whose dpirilbh you consider seriously in making important' 
decisions about your academic (^chodl) life? ; 

Yes : ' Nd:_ 

If Yes, whose bpihibri do you cbhsider: ^ 

a. relative V d. teacher 

b. friend e. bther- specify 

c. cbUnselbr 

91. Is there anyone whose bpihibh you cbhsider serlbusly In making important 
decisions about/ your job? 

Yes: Nb: 

If yes, whose bpihibri db ybii consider: 

a. relative d. teacher 

b. friend e. other - specify: 



92, Do your friends know each other? 

Yes: No: 



If yes, how many of these frierids know each bther: 

a. all d. few 

b. most e. none 

c. some 
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~B£H£FS ABOUT TRANSFER 



93. It is easy for Black/L^tlno students to transfer to a f iniTiTr^r coiiege 

a. strongly agree b. agree c. more or less agree d; disagree 

e. strongly disagree 

94. The most serious problem with transferring la lack of money 

a. strongly agree y b. agree c. more or less agree d. disagree 

e. strongly disagree - . . 

95. I have all the Informatibh Siceisary for transferring easily available 

a. strongly agree b. agree c. more or less agree d. disagree 

e, strongly disagree * 

96. Teachers are encouraging when It comes to transferring. 

a. strongly agree b. agree c. more or less agree d. disagree 

e. strongly disagree * 

97. Counselors are encouraging wheR it comes to transferring 

a. strongly agree b. agree c. more or less agree d. Jisag^ee 

e. strongly disagree ■ 

98. It is very important for my family that I transfer. ^ 

a. strongly agree b. agree c. more dr'less agree d. disagree 

e. strongly disagree 

? 

99. - The grade requirements for transfe^ing are not a serious problem for me 

a. strongly agree b. agree c. more or less agree d. disagree 

e. strongly disagree * 

100. The process of transferring is too complicated. 

. a.- strongly agree b. agree c. more or less jagree d. disagree 

e. strongly disagree , 'I 

101. The cost of transferring (applications, transcripts, etc.) is too high 

a. strongly agtee b. agree c. mdre or less agree d. disagree 

e. strongly disagree^ . ° , » 

■ . ' - ^- - 

102. The moai serious diffi|ulty with transferring is my language problem. 

a. strongly agree b. agree , c. more or less agree d. disagree 

e, strongly disagree - 

103. Latino/BlaCk students have the necessary financial assistance for 
transferring. 

a. strongly agree ■ b. agree ' c. more or less agree d. disagree 

e. strongly disagree S * 

lOA. My family responsibilities are not a problem for traHsf erring 

a. strongly agree b." agree c. more or less agree* d. disagree 

e. strongly disagree 

105. A four-yea^^ degree is not what I want. 

a. strongly agree b. agree c. more or less agree d. disagree 

e. strongly disagree . uxsdgree 
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106, A prbblein with trahsf erring is that counselors do hot believe that 
Latihb/Black students can succeed, 

a, strongly agree b. agree c, more or less agree d, disagree 

e, strongly disagree 



1 



107, A problem with transferring i^ that teachers cahhbt believe that 
Black/Latina students can succeed, 

a. strongly agree b. agree c, more or less ^^ee d, disagree 

e. strongly dlsagfee 



108, There are too many forms to fill dUt in order to transfer, 

a, strongly agree b, agree c, more or less agree d, disagree 

e. strongly disagree 



It is difficult to tranigfer with my job responsibilities. % 

a. strongly agree b. agree c, more or less agree d, disagree 

e. strongly disagree 

lib. Are you planning to transfer? 

Yes: -. No - - — - 



111. To which school are ydu planning to transfer?- 

112. Have you chosen ybUr majbr? 

Yes: •- No; 



113. Do ydU kitdw the requirements fdr tranisfer? 
* Yes: No: 



If Yes, how did you learn about th^m 

a. counselor At CGSF > d. friend 

b. catalogue e. counselor in other college 

c. teacher f. other ^ specify: 

114. bo you know who to talk to about getting infonnatidn on transferring 

^: Yes: - - No: 

- — t ■ - • 

if Yes, specify: _ 



115; What do you consider the advantages of trans£errin|;? 
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the foiiowing is a list of the ways you might have felt or behaved. Please tell me 
how often you have felt this way during the past week. 

Rarely or Some or a Occasionally Most or 

tidne of little of or moderate all of 

the time the time amount of the time 

time 

During the Past Week (less than 1 day) (1-2 Days) (3-4 Days) (5-7 Days) 

116. I was bothered by things that 

usually don't bother me. - u 

117. I did not feel like eating; my ; 
appetite was poor. 

118. I felt that i could not shake 
off the blues even with help 
from my family ot friends 

119. I felt that I was Just as good 
as other people. 

120. I had trouble keeping my mind 
on what I was doing 

121. I felt depressed. 

122. I felt that everything I did 
was an effort 

123. I *felt hopeful about the future. 



124. I thought my life had been 
a failure. 

125. 1 felt fearful. 

126. My sleep was restless. 

127. I was happy. 

128. I talked less than usual. 

129. 1 felt lonely. 

130. People were unfriendly. 

131. I enjoyed life. f 



ERIC 
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(less than 1 Day) (1^2 Days) (3-A Days) (5-7 Days) 

132. I had crying spells. 

133. i felt sad. 

134* I felt that people disliked me. 

_ *v 
135. I could ribwt get "going." 



V 
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If you , would like *d 'be cbritacted by cburi^eldrs as part of a foiiow-ap 

please fill out the following informatibri. After providing the information 
detach this sheet from the questionnaire. 



Name: 



Student No. 
Ethnicity:— 



Thank you for your time and cddperatibri. If ybu Want to get more 

information about this project; contact Ana Isabel Alvarez in Batmale Hallt 
Room i^O; or about transferring, contact Berhice Griffin at the EOPS OfficS. 
B402. > A 



APPENDIX C ;. • 

SAN" F^i^A^N-oisoo • V 



_ • < 

— • _ ; " aOE: April 22, 1983 

Transfer Catmttee, D^ar^t He^^^ 
FTRCM: Bob Mfdove ^^^^ 
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i^g in Fetn^arf^^grS Ste^^^^^^"^ oSa meet- 

transfer p:n3bl^ and, ,hence, ^ neeT^f triJfS^^^^ 



i-gs itsS'a^JnS'i^gS^^^^Pgl- the head- 

to bring us tc^ethSls n^lS ^e1^S^I[.?^ 

the end of the school veaf^T JSih I S^®- ^re nearing . 

our «or^a«. p^^^ Sl'gSg'SI^^ ^ ' , 

^ undt^licated in^^ £eS^ f^^ff^^r^^ ^ unnoticed 
progran in Pi^sic^ ^ ask-I^ to tell us about his 

^^e^^'th^^^^ n--^. Hereto 
catal^s and otS t^li??S« Tt^wfer ^fice in whi^ 

appliSuon f STaS^aSf^^S Sii'^^ ^ 

mg can be obtainai. Ss ff gtt<A advice and cotmse|> 

Such an of fiS^Sd bfl aliSii S S?^^ ^lo^&on. 
of couT-ie, but moht S T^^^^ ^ the Counseling D^>ar^nent. 
i^structi^ml fSS|.f"B||^^^^ PPi"^ tha^ 
counselors to heS^^udS'w^^h^^^?^^ ^^"^^^^ together witS 
the .^stenc ^^^TSf^^^^^^^ 

- to surmariS SS^Srlii^ S^^S"^ P^ez^ ftna will be 
P^^ggeS^l^^fi^^^-J^ve project for us ^ 

gather or utiiize^t^lS^^ ^''^ not feen able to fuiiy 
_ ^cess^'to pJtgSS^^fplgSf^ "^"^'^ ^ on .t:u^'°' 

^ 61 . 



Merrorandun cont. i , i : 

Page 2 ' • "\ .-h' ' 

- - - - '^j ■ - • 

Please Doin us dn:May 4 if ybu can. • Depa?Sient heads 'arid 
adrnirdstrators, if they are unable to attSid; might consider 
sending a representative. 



> 



,1 
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